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Milford Haven School Literacy Policy

Mission Statement

Milford Haven School is dedicated to raising the standards of literacy for all learners, so that
they develop the skills necessary to cope confidently with the demands of further education,
employment and adult life. We aim to achieve this through high quality teaching and
learning opportunities and a rich intervention programme to engage, develop and inspire
learners. Milford Haven School is committed to helping everyone reach their potential,
reducing inequality and improving economic and social well-being, and the development of
excellent literacy skills are at the heart of this commitment.

Definition of Literacy

‘Literacy is an essential life skill. To make sense of the world around them, young people
need an understanding of written and spoken language, the ability to interpret what has been
written or said, and to draw inferences from the evidence that surrounds them. It is also
about being able to communicate — accurately, fluently and persuasively.’” (National Literacy
Program- Welsh Government)

Why is literacy important to pupils at Milford Haven School?

Literacy skills will help our pupils at every stage of their life. As a child it will help them to
succeed at school, as a young adult it will support them to be successful in the job market,
and as a parent they will be able to support their own child's learning.

Literacy is important as all pupils will be applying their literacy skills in a variety of real life
situations. People with low literacy skills may not be able to read a book or newspaper,
understand road signs or price labels, make sense of a bus or train timetable, fill out a form,
read instructions on medicines or use the internet. Furthermore, in order to be able to think
analytically and critically, to make effective decisions, or to be cognitively flexible, it is
essential that pupils have the ability to engage with, understand and apply the ever
increasing flow of information and knowledge that surrounds them.

All learners at Milford Haven School will experience a rich literacy learning environment and
support in achieving their potential. In line with the Welsh Government Literacy Programmes
and the Literacy Framework (LNF), it is our expectation that all learners will have the
opportunity to apply and progress their literacy skills across the curriculum in different
subject areas, and in real life contexts. All teachers and support staff, alongside other
stakeholders, have a role in supporting learners’ progress in literacy.



Aims of the Literacy Policy

To improve standards of literacy across the school, through:

e enhancing the quality of learning and teaching through the implementation of the
NCfW Literacy Framework across the curriculum;

e supporting all staff to become confident in developing the literacy skills of learners in
oracy, reading and writing skills;

e providing consistency of approach to the teaching of literacy across subjects where
appropriate, and assisting the transfer of pupils’ literacy skills;

e using literacy across the curriculum in relation to developing learners’ ability to think
and learn in context;

e ensuring that teachers, learners and parents/carers are clear about literacy progress,
including next steps;

e identifying those who require support in literacy and intervening with a graduated
response;

* monitoring support for those who require intervention in their literacy development
to ensure it is effective and appropriate, and offering alternative support where
accelerated progress is not made;

e ensuring provision meets the needs of those identified as more able and talented
(MAT) learners in literacy and monitoring the support and progress of this group.

The school will implement this policy in conjunction with the following Welsh Government
documentation:

e NCfW Literacy Framework

e New Curriculum for Wales Planning Guidance

o National Reading Tests



Literacy across the curriculum

‘The communication skills of reading and writing, along with oracy, are essential
to learners’ understanding of written, electronic and graphic resources, as well as to
their ability to express ideas and conclusions with clarity and accuracy in written
(Developing higher-order literacy skills across the curriculum- Welsh
Government). As a school we have broken down the three areas of literacy into
reading, oracy and writing and created a ‘Every Lesson, Every Day- Literacy

work.’

Strategies document:

Every Lesson, Every Day - Literacy Sirategies

BEFORE TEACHING:

BEFORE READING:

DURING READING:

AFTER READING:

READ (8 Reading Behaviours)

- Select the right text— challenging,
high-guality

- Activate prior knowledge— link to what
students already know

- Self Monitor- enable to students to self
help

- Visualise— build a picture of what is
happening in the text

- Question— ask about what is being read

- Make connections— link the text to the
students” own experiences

- Infer- help the student understand what a
text is really saying

. AFTER
- Summarise— give an overview of the text -

- Evaluate- what did they think about the
text?

TALK (Voice 21)

BEFORE TEACHING:

Plan for outcome— decide purpose,
context and audience

Design task- teaching ideas to meet the
benchmarks; specific skill focus;
sequenced to support and challenge

DURING TEACHING:

Scaffold— speaking frames

Capture Progress—teacher manitors
against oracy framewerk; students use
Talk Detective’

Discussion Roles— select groups; nominate
discussion roles

Choose the Protocol- thumbs in, pass and
go, chaired discussion

Drop in the Content— a bite-size chunk at a
time

Time Allowance— give each speaksr 3 set
time they must use

Presentation Skills- Emortion, Language,
Woice, Acticn, Face, Eye-Contact

TEACHING:
Review and refine— were the banchmarks
met? How can the naxt task better them?

WRITE {T4W}

BEFORE TEACHING:

- Baseline Assessment— cold task

- Planning— key language focus, select and
adapt a model then test the model

DURING TEACHING:

- Imitation— hook & context, vocabulary
warm up, short burst writing; go
through o model text; read as a
reader; read as a writer

- Innovation— create a plan, use boxing-up
plans; shared and guided writing;
complete the hot task, peer assess;
teacher assess; feedback and
impravement; targets

AFTER TEACHING:

- Independent Application— next steps
basad on teacher assessment; pupils
write independently - upgrode

- Final Assessment— compare hot/cold task;
BS5ES5 Progress

Bold & italics - identified as priority strategies.

Through the implementation of ‘Voice 21’ strategies our oracy curriculum will enable
pupils to:

Sustain a logical argument

Communicate their feelings and opinions clearly
Understand body language along with what a person is saying, such as in order to

take turns in conversations

Use a range of tonal differences to get across meaning clearly
Become confident in discussion
Being able to project their voices, being control of vocal tone and feel comfortable

speaking

Listen actively and respond accordingly
Clearly explain the reasoning behind their opinions
Explain steps and instruction of how they got to their results

Use standard English

Share their learning through informal and formal ways




e Understand what people are telling them so that they know how to react, and be able
to communicate what they want clearly
e Ask useful questions that will get the answer(s) that they need

BEFORE TEACHING:

- Plan for outcome— decide purpose, context and audience
- Design task— teaching ideas to meet the benchmarks; specific skill focus; sequenced
to support and challenge

DURING TEACHING:

- Scaffold- speaking frames

- Capture Progress— teacher monitors against oracy framework; students use ‘Talk
Detective’

- Discussion Roles— select groups; nominate discussion roles

- Choose the Protocol- thumbs in, pass and go, chaired discussion

- Drop in the Content- a bite-size chunk at a time

- Time Allowance- give each speaker a set time they must use

- Presentation Skills- Emotion, Language, Voice, Action, Face, Eye-Contact

AFTER TEACHING:
- Review and refine— were the benchmarks met? How can the next task better them?

Through the implementation of ‘The 8 Reading Behaviours’ strategies Our reading
curriculum will enable pupils to:

e Read closely, as when absorbing information and read thoughtfully, as when
considering an argument

e Skim a text to gain an overall impression and can to find a particular item of
information.
Read imaginatively, as when visualising or recreating things or situations described
Read responsively and actively, as when following or predicting the course of a
narrative or report
Read critically, as when assessing the force of an opinion or argument
Read analytically and appreciatively, recognising the writer’s skill in using ideas,
techniques and effects

e Make selections and read in order to elicit information from a number of texts,
identifying key points, collating information, making comparisons and synthesising
material from different sources.

e Evaluate what they read in terms of quality, effect and reliability

Read- The 8 Reading Behaviours

BEFORE TEACHING
- Select the right text— challenging, high-quality

BEFORE READING:
- Activate prior knowledge— link to what students already know



DURING READING:
- Visualise— build a picture of what is happening in the text
- Self Monitor— enable to students to self help
- Make connections — this helps pupils connect unknown vocabulary to words
they already know
- Question— ask about what is being read
- Infer- help the student understand what a text is really saying

AFTER READING:
- Summarise— give an overview of the text
- Evaluate— what did they think about the text?

Through the implementation of ‘Talk For Writing’ strategies our writing curriculum will

enable pupils to:

Engage their reader(s)

Adapt their writing to suit the audience and purpose of the piece

Use grammatical and stylistic features to ensure clarity, achieve the right tone and
create particular effects

Use a range of sentence structures

Organise their writing, linking ideas coherently and using paragraphs effectively
Choose and use appropriate vocabulary

Use punctuation to clarify meaning

Use a range of strategies to enable them to spell correctly

Present their writing appropriately, either by hand or by using information and
communication technology (ICT).

BEFORE TEACHING:

- Baseline Assessment— cold task

- Planning— key language focus, select and adapt a model then test the model

DURING TEACHING:

- Imitation— hook & context, vocabulary warm up, short burst writing; go through a
model text; read as a reader; read as a writer

- Innovation— create a plan, use boxing-up plans; shared and guided writing; complete
the hot task; peer assess; teacher assess; feedback and improvement; targets

AFTER TEACHING:

- Independent Application— next steps based on teacher assessment; pupils write
independently - upgrade
- Final Assessment— compare hot/cold task; assess progress



Whole School Reading Strategies

Reading strategies:

Novels studied in English lessons in years 7 to 10.

Empathy Reading during Health & Wellbeing lessons in years 7 to 9.
Reading Behaviours Lessons in Year 7 and 8

Reciprocal Reading

Accelerated Reader programme for all pupils in years 7 and 8

The school library - a reading hub

Lexia reading programme for targeted pupils

Bags of books

World Book Day

In Milford Haven School, we are maximising opportunities for pupils to read in
school. Pupils read in a variety of lessons and read a variety of literature, including:
books, journals, articles, extracts and text books. Pupils read at least 1 novel in
English lessons in years 7 to 10; at least 2 Empathy Lab novels during Health &
Wellbeing lessons in years 7 to 9; participate in the Accelerated Reader programme
for all pupils in years 7 and 8.

All pupils can enter reading competitions in our modern library, for example World
Book Day. There are also 2 reading lessons to the year 7 and 8 timetables, where
pupils will just focus on improving their reading skills. For pupils requiring more
reading support, we use the Lexia and bespoke phonics reading programmes.
Whole school initiatives to promote reading are also well established in Milford
Haven School. Our ‘Bags of books’ initiative has been very popular in giving away
books to families in our school and also across the cluster of primary schools.



Literacy and marking

As a school we adopt a whole school approach to the marking and assessment of
literacy.

Sp Spelling mistake.
v Well written section, apt and clear.
C Missing or incorrect use of capital letters.
NP New Paragraph.
PM Punctuation mistake.
+ Add forgotten point/word
//NP | New Paragraph.
RW Rewrite section to improve
o Circle at the top of a page indicates upgrading.

VF Verbal feedback given or stamp or method appropriate to the subject area.



Stakeholder responsibilities
All stakeholders have a role to play in supporting learners’ progress in literacy.

SENIOR LEADERS have a responsibility to:

Raise the profile of literacy and to secure high standards of literacy across the school;
Develop their own knowledge and skills in literacy including those detailed in the LNF;
Communicate responsibilities to all stakeholders with regard to literacy;

Develop, maintain and improve standards of literacy by enhancing the quality of learning
and teaching;

Monitor the literacy progress of all pupils, including specific groups of learners;

Ensure the effective implementation of the NCfW Literacy Framework;

Evaluate the implementation of the NCfW Literacy Framework;

Ensure that parents and learners are aware of the expectations set out by the literacy
framework;

Use the NCfW Literacy Framework to map the development of literacy skills across all
subjects and to monitor learner progress, inform self-evaluation, report to parents/carers
and identify where support for learning is needed;

Administer the literacy tests, and record, analyse and use data;

Use the literacy tests to help inform school self-evaluation, development planning, and
identify whole school resourcing and individual staff CPD need; and

Provide professional development opportunities, resources and allocation of time for
teachers and support staff as appropriate.

THE FUTURES LEADER FOR LITERACY in conjunction with the Senior Leadership team,
has a responsibility to:

Develop their own knowledge and skills in literacy including those detailed in the NCfW
Literacy Framework;

Lead, develop, support and monitor the delivery of literacy in all subjects;

Monitor the implementation of the schools’ literacy policy through schemes of learning;
Evaluate the effectiveness of the literacy policy and modify it as necessary;

Facilitate and deliver staff professional development and in school coaching/support;

Raise the profile of literacy across the school, and with all related stakeholders;

Advise teachers, or facilitate opportunities for teachers, to work collaboratively in identifying
the role that literacy plays in their subject;

Coordinate the identification of learners who have fallen behind in literacy, and work in
conjunction with the ALNCo or MAT coordinator and appropriate subject leaders to ensure
appropriate provision;

Monitor the progress of all pupils;

Establish systems for communicating key information about learner performance in literacy
to all stakeholders;

Collaborate in the development of literacy with the schools in the cluster; and

Equip parents with the knowledge and resources required to support their child’s literacy
development.



DIRECTORS have a responsibility to:

Develop their own knowledge and skills in literacy including those detailed in the NCfW
Literacy Framework;

Ensure, in conjunction with the literacy coordinators, that pupils have contextualised
opportunities to develop their literacy in their subject;

Ensure that the provision of literacy development is meaningful and in line with the age
appropriate expectations of the NCfW Literacy Framework, and differentiated where
required;

Identify literacy provision within their subject on the scheme of learning;

Monitor the implementation of the schemes of learning through, for example, lesson
observations, learning walks, book scrutiny and discussions with learners.

Provide opportunities within department meetings for the sharing of literacy practice to
inform further development; and

Work, in conjunction with the literacy coordinators, to support members of the department
in their delivery of literacy.

ALNCo has responsibility to:

Develop their own knowledge and skills in literacy including those detailed in the NCfW
Literacy Framework;

Work, in conjunction with the literacy coordinators, to identify learners who are MAT in
literacy and ensure appropriate provision through learning and teaching at a classroom level
and enrichment opportunities;

Work, in conjunction with the literacy coordinators, to identify learners who have fallen
behind in literacy to plan provision;

Work, in conjunction with literacy coordinators, to monitor effectiveness of provision for
learners who have fallen behind in literacy, and modifying in response to learners’ needs;
Have an up-to-date knowledge of, and advise on, evidence based intervention schemes
and strategies that accelerate the progress of learners who have fallen behind in literacy;
Have an up-to-date knowledge of, and advise on, evidence based intervention schemes and
strategies that impact upon the progress of MAT learners in literacy; and

Communicate extra provision for MAT learners and learners who have fallen behind in
literacy to parents.

TEACHERS have a responsibility to:

Develop their own knowledge and skills in literacy including those detailed in the NCfW
Literacy Framework;

Be actively involved in their own professional development pertaining to literacy;

Use the NCfW Literacy Framework to plan and deliver contextualised learning opportunities
for pupils to progress their skills;

Know the appropriate age expectations of learners;

Use the data from the National Literacy Tests to inform individual class planning, grouping
and delivery;



Know the literacy barriers for pupils in their groups, difficulties that might be experienced
with literacy skills and adapt teaching accordingly; and

Create a learning environment in the classroom which is conducive to developing positive
engagement with literacy development and progress.

LEARNING AND TEACHING SUPPORT ASSISTANTS have a responsibility to:

Develop their own knowledge and skills in literacy including those detailed in the NCfW
Literacy Framework;

Know the literacy barriers for pupils in their groups and adapt support accordingly; and
Create a learning environment which is conducive to developing positive engagement with
literacy development and progress.

PARENTS have a responsibility to:

Emphasise the value of good literacy skills in the context of access to further education,
employment and opportunities;

Use real life opportunities to utilise and develop literacy skills on a regular basis;

Encourage their child to use the range of strategies they have learned to develop their
literacy at home;

Be actively involved in supporting their child’s literacy skills by engaging with support offered
by the school;

Support their child to work on the development needs as identified on the literacy report;
and

Encourage their child to progress their literacy skills.

GOVERNORS have a responsibility to:

Develop their own knowledge and skills in literacy including those detailed in the NCfW
Literacy Framework;

Support the school to raise the profile of literacy;

Monitor standards of literacy and the quality of provision with respect to literacy; and
Monitor the literacy progress of all pupils, including specific groups of learners, challenging
where necessary.

PUPILS have a responsibility to:

Know their current performance in literacy, and actively engage with the next steps they
need to take in order to progress.
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Literacy Framework with NCfW Progression Steps

Literacy Framework

Strand

Translanguaging

Strand

Listening

| am beginning to draw on

presented in ane language and convey it in

my awn words in anather.

Ican

in one language:

language.

and adapt it for various purposes in another

languages

I can apply my w
support my learning in familiar and new

lean ity i
opportunities to enhance my learming and

communication in my languages.

Literacy Framework

Literacy Framework

I can listen 1o, understand and
use basic concepts in lanquage,
£.. pasition and comparison,

| can listen to, understand and infer
the gist of what | hear,

Ican listen 1o, understand, infer,
interpret and recall the general
‘meaning of what | have heard.

1 can understand and analyse general
meaning and implied iceas.

I can employ a range of strategies
0 understand, predict and evaluate
‘meaning and implie ideas in a wide

range of situations.
‘Welsh medium statement. | can show | Welsh-medium statement: | can
awareness that some sounds change understand that some words have
2t the beginning of words, e g dau g | different forms, e.g. piural forms
ygath. (car>ceir), verb forms
ions (ar hi> arni hi), the
question and answer system (Ydy?
Yelyilac ydy), and mutations.
I can discriminate sounds in my I can develop and adapt my vocabulary | 1 can listen to build my vocabulary, I can fisten to build my wocabulary and | | have experienced a range of
environment and in words. through listening, and use these new | develop my pronundiation, sentence structure, and use these in discipline-specific and general
words in 3 variety of situations. intonation/accents and sentence My own communication. academic vocabulary, and can use
structure, and use these in my own them predisely in different contexts.
‘communication
Ican listen to, identify and use key | have experienced 3 range
words to understand the general of area of learning and
‘meaning and ideas which are implied. | experiencefdiscipline-specific and

general academic vocabulary, and can
use them in my awn communicatian,

1 can listen 1o others with growing 1¢an listen to, understand and recall 1 can listen to others’ 1ean listen to gain different people’s 1 can ksten to, critically evaluate and
attention what | have heard later. ideas/presentations, and understand | views and ideas on various subjects, | respect different people's perspectives,
that they may have a different using them to arrive at my own using them to arrive at my own
perspective to my own, in order to conclusions. considered conclusions
respond appropriately.
1 can listen to others and understand I can listen to information and ideas, I can listen 10 a range of information
that they may have a different and identify and explain how they and ideas from different i
perspective to my awn, are presented to promote a particular | analysing and evaluating how different
viewpoint (bias and objectivity). speakers present specific points of
ViEW.
Il can recognise and follow information | | can isten to and understand I can listen to and understand I ean listen to and consider the I can ksten to and consider the
and multi-step instructions pictorially | information about a variety of topics, | information about a variety of topics, | relevance and significance of relevance and significance of
and/ar verbally on familiar topics and | identifying main paints. ising the mai P jon and ideas presented information and ideas presented
routines. tome. tome.

I can listen to, undersiand and respand
10 a range of questions and multi-step
instrugtions in a variety of familiar and

unfamiliar contexts.
| can use a variety of cues to predict Ilgan use techniques to remember the | | can use different techniques to help | | can use different techniques to help
the general meaning in 2 variety main points of presentations, me remember, record and respond to | me remember, recerd and respond to

af familiar and uniamikar spoken
contexts.

I ¢an make connections between what
I have heard/seen and what | know.

£ make notes, summarising,
reviewing,

what | hear.

what | hear

1.am beginning to ask and answer

{including audic-visual material).

I €an check understandi
have heard/seen (including audio-visual
material) by asking relewant questions
or making relevant comments.

I can listen to and respond to others
with questions and comments which
focus on reasons, implications and
next steps.

I can listen to and respond to others
with questions, comments and
suggestions in order to develop
collaborative talk and reach
compromisefconsenss.

Ican join in with, repeat or memerise
familiar songs, rhymes, stories and
jpoems.

I can listen o group talk and
interactions purposefully to contribute
10 group discussion,

I can listen in order to show agreement
and disagreement in collaborative
discussion and situations.

I can respond with confidence and

and asking relevant questions.
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Literacy Framework

Strand

I can discriminate, play and manipulate
sounds in my environment and in
worts

I can use rhythm, rhyme, alliteration,
syllables, and enset and rime 1o learn
1o read.

1.am beginning to discriminate

Ican blend phonemes together

phonemes aurally in different automatically and silently.
1 am beginning to develop my Ican use grapheme-phoneme
corespondences when reading.

knowiedge of grapheme (written

letters)-phoneme (speech sounds)
jence.

1 am beginning to blend phonemes

together aloud

| can articulate phonemes when | see

the comespanding graphemes.

Literacy Framework

Strand

I can show an interest in books and
ather reading materials, and enjoy
sharing and handling them as a reader,
&e.g. hold books the comect way up
and tum pages.

1 can segment combinations of known
letters orally.

I can select my own reading material
according to interest or purpase:

I can read complex texts i

for sustained pericds.

| can read words and sentences
from different texts using a range
of strategies to make meaning.

Ican read, with printed
and digital texts that are new to me
and update, broaden and despen my
understanding of information, ideas
and issues.

Iican read and analyse a range of
unseen, printed and digital texts with
concentration and independence.

| can understand there is 3 ane-to-one
relationship between the printed and
word.

Reading

1 can read different texts using a

range of strategies to make meaning,

including:

» phonics

* word roots and families

* sentence structure and punctuation

» text siructure and organisation

= prior knowledge of content and
context.

| can use a range of strategies to make
meaning from words and sentences,
including:

* knowledge of phonics

* word roots

* word families

» syntax

 text organisation

= prior knowledge of context.

1 can use my knowledge of:
+ word roots and families

* grammar, sentence and whole-text
struciure

* content and context

to make sense of words, sentences.
and whole texts.

1 can use my knowledge of:
* word roots and families

* grammar, sentence and whole-text
siructure

« content and contest

1o make sense of words, sentences.
and whole texts.

1am beginning to recognise and read
high-frequency words.

1 ¢an use a range of strategies 1o read
with increasing fluency, including
recognition of high-frequency words,
context cues, prior knowledge, graphic
and syntactic cues and seli-carrection
(re-reading and reading ahead).

1 can use a range of strategies for
finding informatian, e.g. skimming for
gist, scanning for detail

1¢an use a range of strategies,
.9 peed reading, close reading,

. 1o skim texts
for gist, key ideas and themes, and
scan for detailed information.

1 €an use a range of strategies,
eg speed close readi

. to skim
texts for gist, key ideas and themes,
and scan for detailed information,
exiracting and commenting maturely
on key ideas and th

I can recognise familiar words,
2. own name, and print in the
environment.

I can use inference and deduction to

1 can deduce ideas and information by | | can use inference and ceduction to
linking expli eg cause the taxt, and c
and effect, sequence. the reliability of what | read.

more complex texts, and
can consider the reliability and impact
aof what | read.

Ican gain full understanding of

texts using inference, deduction and
analysis, understanding the context of
the tets that influence the reader.

I can infer meaning fram text and
images, which is not explicitly stated,
£.g. What might happen next? Why
did the character do that?

I can infer ideas which are not explicitly
md eg WIIter's viewpoints or

I can gain a full understanding of
1texts using inference, deduction and
analysis.

I can analyse and respond 1o texts and
sub-texts, confidently understanding.
interpreting and evaluating meaning.

Literacy Framework
Strand

1am beginning to read back my own
witing.

1 am beginning to show an awareness
of full stops when reading,

I can read aloud with expression,
paying attention to punctuation,
including full stops, question marks,
exclamation marks and speech marks,
varying intanation, voice and pace.

l:amead awide range of texts aloud

mp-m varying intonation,
voice and pare.

1 can understand how punctuation can
wvary and so affect sentence structure

Ican read a range of challenging and
authentic texts aloud with expressian,
varying intonation, voice and pace to
convey meaning.

Ican read a range of challenging and
authentic texts aloud with expression,
varying intonation, vaice and pace to
convey meaning.

and meaning, &.g. | had an apple,
cré and cheese for tea,
Il can use context and piciures fo help | 1 can identify the topi and I can identify ideas and I can research a wide range af I can independently research a wige
ime understand what | read, adding show my understanding of the main | that interest me to develop further reference and digital sources o range of sources io develop an
detail to my explanations. ideas of the text. understanding. develop a full of a topic ling of an
or issue. complex topic or issue,
I can develop my vocabulary through | | can develop my vocabulary through | | can read to build my vocabulary and | | can read 1o build my vocabulary I can use my knowdedge of different

reading, and use these new words in
avariety of situations.

my own reading and being read to.

develop sentence structures, and use
these in my own communication.

and develop sentence structures,
and use these effectively i my own
communication.

reading strategies to make sense of
unfamiliar words in new contexts and
sentences in complex texts, and apply
these in my own communication.

«can respond 1o what | hear, view and
read.

1 ¢can respond 1o what | view and
read, asking guestions and expressing
viewpoints and preferences.

1 can read 1o identify different people’s
Viewpoints on various subjects and
develop empathy.

1 can read 1o identify different people’s
viewpoints on various subjects, using
them 1o arfive at my own conclusions.

1 can read empathetically 10 respect
and eritically evaluate different people’s
[perspectives, using them to arrve at
iy own considered condusions.

| can distinguish between facts,
theories and opinions.

l(an distingush between
nce and bias/arguments.

I can understand and explore in

detail how texts may be interpreted,
distinguishing between facts/evidence
and bias/arguments.

I can recall details of a story or text by
answering apen-ended questions or

Ican find and use infarmation
from different matenals that | read,

I can show understanding of and use
the main ideas and signiiicant details

1 can identify different interpretations
af text and

I can explore in detail different

of issues and iceas,

referring to prompts. including skimming to gain an in chfferent texts on the same topic ther relative merits. wsing the text/a range of sources to
aveniew of a text and scanning to ‘support opinians.
identify specific infarmation.

1 have experienced a range of different | | can recognise the features of 1 can read dosely, identifying 1 can read dosely, follow up and use: 1 can read closely, analysing the

reading materials and literature, and

different types of text in terms of
language, structure and presentation,
and use 1o talk

mdnw»gieamuodm
e.g. introduction, sequer

about them, e.g. a news article.

formality, keyvoﬂbuhnt.

additional material in texts to extend
my understanding.

«content, language and impact of texts
10 deepen my understanding.
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Literacy Framework

Strand

Strand

o
£

=
]
@
a
n

I ean chocse different types of reading
materials, including books.

I can use the features of texts 1o look
for information, including contents,
indexes, glossanies, titles, photographs,
illustrations, diagrams, tables and

I can use my knowledge of language
construction and text organisation to
support my understanding.

Ican use my knowledge of how
different texts are structured,
organised and linked to support my
understanding of a topic, e.g. use

I can use printed and cigital texts
10 search selectively, assessing the
reliability, significance and accuracy
af what | find.

charts. of hyperlinks in a pentedidigital

text to extend my ressarch and

understanding.
I can identify the purposes and I can use my understanding of I can evaluate the usefulness and I can confidently evaluate the purpose,
intended audiences of different texts, | different kinds of texts to consider reliability of texts. impact and refiability of texts

eg o instruct, o explain

whether a text s effective in conveying
ideas and views.

I can identrfy how texts are organised,

o8 lists, numbe’adpams, diagrams
tables and bulet paints.

I can make use of reference/digital
sources to select, summarise and

I can summarisz, synthesise and
analyse information to gain in-depth
eg of causes,

1 can synthesise and analyse
informatan o gain a broad and
ialanced understanding from sources

s appropriate. patterns, using ditferent | which may have conflicting views
sources.
1 can relate information and ideas 1 can make links between what | read 1 can collate and make 1 can compare i int of I and contrast
from reading material and literature and what | aleady know and believe e.q prioritising, categonising, different writers on the same topic, themes and ideas in a range of texts,

10 personal experiences.

about the topic.

1 can talk about the literature | hear,
view or read, and express simple
opinions and respond to their content.

1 can make links between different

types of reading material and

literature, e.g. identifying similarities
and differences.

I can understand that texts change
when they are adapted for different
media and audiences, e.g. a whtten
text and a film version.

1 ¢an use my imagination to respond
1o literature and create my own,

between information and ideas from
different sources induding digital and
audio-visual texts.

£.g. rats are fascinating or a menace.

Ican compare and contrast themes.
and issues across 2 range of texts
including digital and audio-visual texts,

including digital and audio-visual texts,
exploring how they vary in purpose
and effect.

Literacy Framework

I can produce many speech sounds
accurately

1 can speak ciearly varying expression | | can speak cieary recognising the
and gestures to my ideas ge for different
and help listeners. audiences and purposes, and varying
my expression, vocabulary, tone and
geﬂures 1o engage the audience.

I can speak clearly, selecting and I can speak fluently and confidently,
adapting my | i using a range of tachni

far a range of audiences and purposes, | expressions and gestures.
conueying meaning effectively o the

sudience.

1 can convey meaning convindngly in a
range of contexts so that the audience
s fully engaged.

1 can present ideas and issues 10 meet
the demands of different audiences.

| can discriminate sounds, play with
sounds and manipulate sounds in my
envirenment and in words,

1 can develop and adapt my vocabulary
thraugh listening and reading, and
use these new words in a variety of
stuztions.

1 can reflect on the quality of my
expression and use a range of
strategies to ensure greater dlarity in
my spoken communication, inchuding
in formal situations

1 can reflect on my use of strategies
10 imprave the quality, accuracy and

1 can reflect critically on my language
use and consider the effects af my
spoken

effects of my spoken
including in formal situations.

objectively.

1 can use familiar words and phrases
and experiment with newly learned

1 can communicate using an
increasingly varied and precise
vocabulary.

1 can make appropriate choices about
vocabulary, idiomatic language and

I can make informed choices about
vocabulary, idiomatic language and

1¢an use a range of disdpline-specific
and general academic vocabulary in

vocabulary. synta in order to express myself with | spntax in order to express myself with | my own communication.
fluency and clarity. fluency, accuracy and dlarity.

| €an communicate meaning using | can vary the types of sentences | use | | can express issues and ideas 1 have experienced a range | can use sophisticated idiomatic

extended speech andior gesture in my spoken language. deai,—wng area of IEamng af area of learming and

d

vocabulaly and mﬂples

general academic vocabulary, and can
use them in my own communication.

language and appropriate register
in a range of contexts.

Welsh-medium statement: | can
ientify the sounds that often change
at the beginning of words and apply
those changes in some mutatable
contexts, e.e. yn gyfiym, digon o le.
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Welsh-medium statement: | can

Welsh-medium statement: | can

y a

mutation, and can apply those same

changes in many obligatory contexts,

including:

= soft mutation after ‘e’ masculine,
eg. e goes ef, and after numerous
prepasitions

» soft mutation (but not il or rh) when
anaun or an adjective follows ‘y’,

eq. yn gyflym
= nasal mutation after ‘fy, e.g. fr
righoes i, and after the spatial
preposition yn', &g yng Nghaerffiit
» aspirate mutation after ‘ei’ feminine,
eg ei choes hi, and for nouns with
human referents.

fy the use of mutations, and
recognise omissions andfor the use of
the inappropriate mutation type when
another type is expected

Welsh-medium statement: | can
identify the various uses of mutation
and apply all three processes (soft
mutation, nasal mutation and
pirate mutation) in a wide range
of mutatable contexts.

Welsh-medium statement: | can begin

o mark feminine nouns for inanimate

objects and non-human referents

through mutation, €.9. ysgol gynradad

Wmm ynradd), cadair goch
(cadeiriau coch).

Welsh-medium statement: | can show
a continued development in my ability
10 mark gender through mutation
where appropriate, e.g. the noun
itself (y gath), associated adjectives

(¥ gath fach, yd), and in agreement
patterns involving distant reference,
&g Cafodd y gath fach, hwyd, ei chipio
o'f chynefin. Druan ohani.
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I can share ideas and faslings and I ean explain information and share

express what | like and dislike. ideas, opinions and feelings using
relevant vocabulary.

I can understand and use basic I can use spoken language/

«concepts in language, e.g. upidown,
imorefess, happyisad.

I €an express inferest and enjoyment

1 can retell events or experiences in
simple terms,

communicate for different purposes,
eg. to explain, persuade. question and
negotiate.

I can share, talk and write abaut my
thaughts, feelings and opinions using
arange of techniques to show impact.

Ican share, talk and write about
‘my thoughts, feelings and opinions
showing empathy and respect

I can share, talk and write about

my thoughts, feelings and opinions

n increasingly challenging and
contexts

| can express opinions, giving reasons,
and prowids answe
questions.

e appropriate T3 to

by seeking clarty, summarising and
explaining what | have heard, read or
seen.

I can describe objects and events, 1 can organise what | say 5o that I can organise talk so that different 1 can organise talk effectively 1o 1 can organise talk effectively to
building and extending vocabulary. listeners can understand, audiences in different contexts can respond 1o how listeners are reacting aitically evaluate and respond to what
e emphasising key paints, follow what is being said, including | by adapting what | say and how I have heard, read or seen
an using formal language. Isayit
Iam beginning to use appropriate
language to talk about events in the
past and future.
1 am beginning 1o take turns in a 1 ean use talk purposefully to 1 ean contribute o group discussion in | | can undertake a range of 1 €an use a range of options and
conversation, following the topic contribute 6 group discussion sharing | differant roles, taking ility for and strategies to enable the group to
ideas and information. completing the task well. develop group talk, including in more | progress and reach consensus.
formal situations.
I can adopt a range of roles I can recogrise a range of options for | | can respond confidently 10 how
and manage my contributions actian and reach agreement to achieve | listeners react, adapting my language
appropriately, the aims of the group. in 3 wide range of contexts and for
different purposes.
I.am beginning to talk with my peers | | have experienced speaking with I have I have speaking with I have experienced speaking with
in the language of the setting/school. different people in a variety of different people in a variety of different people in a variety of different people in a variety of
authentic conlexts. authentic conlexts. authentic contexts. authentic contexts.
I can change how | communicate I can explose challenging o I can use talk in a range of authentic | 1 can confidently and consistently
depending on where | am and who contentious issues through a variety contexts 1o explore challenging or explore challenging or contentious
1 am with, induding formal situations. of authentic contexts, including contentious issues. issues through sustaining roles in
sustaining a role. formal situations, contexts and
purposes.
| can prasent ideas and issues o mest
the demands of different audiences
Iam beginning to ask and answer I can ask and answer questions and I can ask and answer questions, I can sustain a conincing point of | can speak from a range of convincing
questions to clarify my understanding. | exchange ideas and information on building on and developing the ideas | view, and o 10 meet the demands
topics (familiar 1o new). of athers in group discussions. ather perspectives. of different situations, contexts and
purposes.
I can respond to others’ points of view | | can respond to athers’ paints of I can respond to others’ paints of

view with confidence and sensitivity,
summarising and evaluating what |
have heard, read or seen.

view using a range of techniques,
eg. questions, gestures.

I can make informed choices 1o
enhance my communication skills.

1 can communicate by making marks, 1 can write using an increasingly 1 can use varied, i 1 ed arange I can use a range of discipline-specific
drawing symbols ar writing letiers and | imaginative, varied and precise and precise vorabulary incluging of area of learning and and general academic vocabulary
words in a range of contexts. vocabulary. area of leaming and experience/discipline-specific and accurately and precisely.
experience/discipline-specific «general academic vocabulary, and can
words for different purposes. use them in my own communication
I am heginning to saquence symbos, | can make appropriate choices about | | can make informed choices about I can use sophisticated idiomatic
signs or words appropriately wvocabulary, idiomatic language and wvocabulary, idiomatic and figurative language and appropriate register
syntax in onder to express myseli language, and syntax in order to in arange of 3
with fluency and clarity for different express myself with fluency, accuracy
audiences and purposas. and clarity.
I can recognise the alphabetic nature I can use language appropriate to
of writing and understand that written waiting, including standard forms,
symbois have meaning e nouns, pronouns, adjectives,
it connectives
and verb tenses.
1 can write from left to right. 1 can use standard forms of language, | | can use the standard form of a
including standard forms of verbs, variety of words, e.g. present, past and
eg | seethe saw; | golhe went, and negative forms.
subject-verb agreement, .g. { wasiwe
were.
| can discriminate between letiers.
I ean distinguish between upper- and
lowver-case letters.
1 can form letters. 1 can use my knowdedge of letter 1 can use my knowledge of letter
sounds and patierns accurately in my | sounds and patterns accurately in my
spelling, including: spelling, including:
* consonant-vowel-consonant  roots, e.g ight geo, appear
+ commen digraphs, e.g. th, ck * suffives, e.q. -able. -clous/tious, -ful
* simple roots, e.g. tele, sub, fair * plural forms correctly in context,
 suffinas, .g: g -ation, -oess 6O e
+ plural forms correctly in context,
eg. -, -es, -les
* past tense of verbs consistently,
&g consonant doubling before -ed.
| can write words and phrases by using | | can attempt to spell more difficult | can use strategies to correctly spell | cam use a variety of strategies I can use strategies to spell
knowledge of letters and the sounds | words plausibly using a range of polysyllabic, complex and irregular and resources to spell familiar disaipline-specific and general
they represent. strategies, including: words in the context of each area of | and unfamiliar vocabulary and academic words in appropriate
+ oo Tl leaming and experience. area of leaming and contexts.
word families experience/discipline-specific
+ roots words correctly.
+ morphalogy
+ graphic knowledge
+ phonic knowledge, e.g. segmenting
aword into its individual phonemes.
1 ¢an segment words into syllables and | | can spell high-frequency imegular
sounds to help me spell. waortds correct)
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Literacy Framework

Literacy Framework

| am beginning to write using familiar
words and phrases

using an appropnate grip.

1am beginning to form letiers correctly

I can write legibly.

| can write legibly and fluently.

| cam write legibly and fluently.

I can understand and use formal
conventions of language in a range
of purpases, making effective use of
reference tools and accuracy aids.

| can present my work iately in

digital contexts.

I my wark i

in dhgital contexts using appropriate
digital conventions, e.g. thumbnails,
language preferences.

Welsh-medium statement: | can show
awareness that some letters change at
the beginning of words, £.g. dau gi
ygath.

Welsh-medium statement: | can
identify the letters that often change
at the beginning of words and apply
thase changes in some mutatable
contexts.

‘Welsh-medium statement: | can apply

including:

= soft mutation after ‘ei’ masculine,
‘&g. & goes ef, and when nouns and
adjectives follow 'yn’, e.g. yn gyfiym

‘» nasal mutation after ‘fy’, 1y
nghoes i, or special preposition ‘yn',
&g yng Nghassffii

» aspirate mutation after ‘ei’ feminine,

‘&g. e choes hi, and for nouns with
human referents.

‘mutations in many obligatory contexts,

Welsh-medium statement: | can
identify the use of mutations, and
recognise omissians in obligatary
contexts, and/or the use of the
inappropriate mutation type when
another type is expected

‘Welsh-medium statement: | can
identify the various uses of mutation
and apply all three processes (soft
mutation, nasal mutation and
aspirate mutation) in a wide range of
mutatable contexts.

Welsh-medium statement. | can mark
feminine nouns for inanimate objects
and non-human referents through

mutation, e.g. ysgol gyrvadd (sgolion
aynradd), cadair goch icadeiriau coch).

‘Welsh-medium statement: | can show
2 continued development in my ability
o mark gender through mutation
where appropriate both on the noun,
e.g. the noun itself (y gath), associated
adjectives y gath fach, hwyd), and in
agreement patterns involving distant

Welsh-medium statement: | can form
plural versions of concrete, familiar
nouns.

Welsh-medium statement: | can

Welsh-medium statement: | can

Welsh-medium statement: | can write

change, e.g. Gar>ceir,

produce the appropriate form of plural | grammatically accurate sentences.

with the i i itions, and ensuring
wverb tense and person comespondence
and gender agreement.

Welsh-medium statement: | can spell
some words applying the appropriate
vowel yiul, e.g. &, flun, and
diphthongs, e.g. coed.

Welsh-medium statement: | can swatch
between vowels and diphthongs
while modifying words
for meaning changing between
singular and plural or marking
feminine noun gender with a feminine
adjective, e.g. taflen werdd, cath wen.

Welsh-medium statement: | can write
grammatically accurate sentences with
attention to comjugated verbs, verb
tense, and person comrespondence and
gender agreement.

I can compase single and multi-clause
sentences, making choices to meet
the intended audience and purpose,
including

* connectives to expand a point

* connectives to write compound
sentences

* connectives for causation and
consequence, &.g. because, afrer

= starting sentences a variety of ways
« adjectives and adverts.

«connectives to organise my ideas in
sentences, paragraphs and whole
texts.

Ican use simple, compound and I can select and use a variety of I €an show sustained awareness of

complex sentence structures for different sentence structures (simple, | ditferent readers by selecting from

emphasis and effect. compound and complex sentences) arange of styles and structures,
with grammatical accuracy in my and adapting my use of language
writing confidently.

Ican use an increasing range of I can use a range of connectives | can vary sentence structures to

speaifically when arganising my ideas
in whale texts for cifferant purposes.

engage and sustain the reader's
interest and write with grammatical
accuracy.

1 have an awareness of how words are
separated by spaces.

I can use familiar punctuation,
including capital letters, full stops,
question marks, exclamation marks,
commas for ists, and apostrophes for

omission.

Ican use a range of punctuation
accurately (induding apostrophe for
possession) to darify and expand
meaning.

1.am beginning to have an awareness
af how capital letters and full stops
demarcate senfences.

| can begin to use commas to mark

dauses and phrases, e.g. aftera
fronted ar ial “Later that ur
we visifed the castie’.

I can use the full range of punctuation
accurately (induding colons,
semicolons and parenthesis) to clarify,
organise and expand meaning.

I ean use the full range of punctuation
in order to vary pace, clarify meaning,

avoid ambiguity and create deliberate

effects.
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Literacy Framework

I.am beginning to understand that
writing can be for different purposes
and audiences.

I can respond creatively to the range
of literature | hear, view of read.

I.am beginning to communicate using
text, image, sound, animation and
video.

I can write for different purposes and
authentic audiences, real or imagined.

I can adapt my writing style and
structure ta suit the audience, purpose
and context, e.g. suitabie balance

I can adapt my writing style, choosing
and using the best structures for
different contexts

I can write extended pieces which
include detailed evidence and
i tion for different d

‘between facts and viewpoints, e.g. to succassfully describe, explam, | audiences within and across different
a precise conclusion. persuade, discuss. disciplines.

1 can write a comprehensive account. 1 can use summary, discussion of 1 can summarise confidently, adapting
of a topic. theme or viewpoint. issues, detailed explanations and logic | style and form for the reader or

when covering a topic.

intended audience and purpose for
writing

I can use and adapt cifferent structures
within my writing, e.g. reporting an
event, investigation ar

1 can write about my thoughts,
feelings and opinions using a range
B !

1 €an write with maturity about my
thoughts, feelings and opinions

in increasingly challenging and
contentious contexts.

1 ¢an write about my thoughts, feelings 1 can convey objectivity and impartiality
and opinions, showing empathy and on complex topics, using a range of
respect. linguistic devices.
I can contribute to shared writing for | | can use talk o plan writing and note | | can explore different ways to I can select and use appropriate Ican select and use appropriate:
different audiences and purpases. down my ideas ta use in writing plan, draft and present my work strategies fa plan and develop my sirategies o plan and develap my
appropriately. iting for different purposes and writing for a challenging range of
audiences. different purposes and audiences.
I can organise my writing into a I can write an effective introduction | can organise and construct my I can organise writing in an appropriate
logical sequence, &.g. wiite using that establishes context and purpose, | writing effectively, connecting and form, ensuring content & detailed
an introduction 1o the topic and & a suitable balance between facts and developing my ideas for a range of within and between paragraphs or
conchusion, present information as viewpaints, and a precise conchusion. | different contexts. sections, developing and sustaining
a process, use ordering words. ideas coherently.
I £an begin ta structure my writing I can use paragraphs and make links | | can use paragraphs and sections o
using paragraphs. between them. give coherence to longer pieces of
writing
I can read over my work and am I can reflect on, edit and redraft to I can imprave wiiting through Ican improwe the content, structure
beginning to use a range of familiar | improve the quality of my expressicn, rewew i y of my writing through
strategies and tools 1o improve my snd use & range of strategies to ensure critical reflection, review and editing,

writing

1 can explain where and why | have
made any changes or conections,

greater dlarity.

responding constructively to feedback-

16



